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Assistance in the ZPD‘»

As facilitators to learners in the ZPD our job is ‘
to support and assist them by controlling
elements of the task that are beyond students
comprehension. This assistance can be achieved
by using scaffolding and behaviour shaping to
guide students thinking.



Assistance in the [PD

1. Scaffolding

e Collaborating with a student to help them complete a skill just outside of their current skill set
e Enabling a student to achieve a goal that they would not be able to without assistance

e Scaffolding can be seen in the classroom as encouragement, questioning, modeling, organizing group work/
talk circles, or reminding students of concepts and showing examples

2. Behaviour shaping
e Organizing a task for a student by breaking up a task into manageable parts

e Thisis commonly seen in work sheets where a question is divided into smaller parts



References to ScaFFoHing and Behaviour Sl\aping in Peer
Reviewed Articles

e InNorton and D'Ambrosio's article “ZPC and ZPD: Zones of Teaching and Learning” they explained
facilitators can assist learners by scaffolding, a metaphor for assistance in the ZPD which compares laying
out logical steps for a student to follow to putting scaffolding on a building which represents a skill (Norton
& D’Ambrosio, 2020)

e Afacilitator can help a student learn in the ZPD with behaviour shaping by breaking a skill into familiar
steps for a student to follow (Norton & D’Ambrosio, 2020)

e InVeronica Morcom'’s article Scaffolding Social and Emotional Learning in an Elementary Classroom
Community she explained behavioural shaping as leading students through a series of graduated steps. She
continued to explain the relevance of using behaviour shaping and scaffolding to guide affective

development through the use of group talk circles. (Morcom, 2014)



Evidence 01(‘ Assistance in BC’s Curricu|um

The big ideas represented ZPD in the communication and collaboration sections. The communication big idea

explained “Through their communication, students acquire, develop and transform ideas and information, and make

connections with others to share their ideas”

The collaboration section of the big ideas explained “Through their communication, students acquire, develop and

transform ideas and information, and make connections with others to share their ideas”

And to the first peoples learning principal



Use of Scaﬁ'olding and Behaviour shaping to future teachers

e We can scaffold group talk circles by giving students roles and talking cues to
help them develop a community of collaborative learning (Morcom, 2014)

e By scaffolding and behaviour shaping we can help students learn effectively in
their ZPD

e Behaviour shaping can be useful to segment questions in formats such as
worksheets or tests



Further questions of inquiry

What is the connection between behaviour shaping and Gradual Release of
Responsibility?
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